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A710U10-1 EDUQAS GCE English Language and Literature Component 1

All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 162 28.7 12.6 60 47.8 13.6
2 1029 28.5 9.7 60 47.5 86.3

3(i) 252 11.3 4.5 20 56.6 21.1
3(ii) 251 20.8 8.4 40 51.9 21.1
4(i) 197 11.2 3.9 20 56 16.5
4(ii) 198 20.1 8.5 40 50.3 16.6
5(i) 38 10.5 3 20 52.6 3.2
5(ii) 37 20.2 7.3 40 50.4 3.1
6(i) 30 9.4 3.5 20 47.2 2.5
6(ii) 30 17 8 40 42.6 2.5
7(i) 144 9.6 3.6 20 47.8 12.1
7(ii) 144 17.4 8.1 40 43.5 12.1
8(i) 49 10.5 4.2 20 52.6 4.1
8(ii) 48 18.6 9.6 40 46.5 4
9(i) 24 8.8 3.3 20 44 2
9(ii) 24 15.3 6.8 40 38.3 2
10(i) 4 11.3 2.4 20 56.3 0.3
10(ii) 4 15.8 5.4 40 39.4 0.3
11(i) 193 9.4 3.1 20 46.8 16.2
11(ii) 192 18 6.7 40 45 16.1
12(i) 256 10.3 3.5 20 51.7 21.5
12(ii) 254 19.4 7.2 40 48.6 21.3
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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EDUQAS GCE A LEVEL ENGLISH LANGUAGE AND LITERATURE - COMPONENT 1 
 


SUMMER 2017 MARK SCHEME 
 


Poetry and Prose Mark Scheme 
 


Section A: Poetry 
 


Mark allocation 
 
 


AO1 AO2 AO3 AO4 
20 marks 20 marks 10 marks 10 marks 


 
 


We anticipate that candidates will select some of the following approaches but they 
might select entirely different approaches. We should be open-minded and reward 
valid, well-supported ideas which may demonstrate independent thinking. Look for 
and reward all valid alternatives. 
 
Candidates are required to: 
• apply concepts and methods from integrated linguistic and literary study 
• analyse how meanings are shaped 
• explore connections between their chosen poems and between those poems and Text A 


or Text B 
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1.  With detailed reference to two poems from the Anthology and Text A, compare 
and contrast how the theme of time is presented. [60] 


 
AO1 
 


Candidates should use coherent written expression and organise material 
to address the comparative element of the task. 
 
Poetry: candidates must select two poems which involve the theme of time. 
When discussing their chosen poems, they should select appropriate 
textual evidence and apply relevant literary and linguistic approaches and 
terminology in their analysis. 
 
Text A: Candidates should apply relevant literary and linguistic approaches 
and terminology in their analysis of the unseen text.  
 
Features which might be explored in Text A include, but are not limited to: 
• continuous prose 
• structure links observations of contrasting attitudes to his own life 


followed by evaluation of these attitudes and focus on time 
management of high achievers 


• first person singular pronouns; some second person address 
• declarative mood throughout 
• parallelism ‘they didn’t exchange. . . .genealogies’ and ‘On one 


end…On the other end’ 
• parenthesis with asyndetic list of place names 
• title – minor interrogative, presented numerically; disrupted collocation 
• American proper nouns 
• some American expressions e.g. ‘men's room’ 
• American orthography/spelling ‘behavior’ 
• expressions from the semantic field of business and finance ‘valuable’ 


‘scarce resource’ ‘spending’ ‘economic impotence’ 
• idiom ‘flush. . .down the drain’ 
• metaphor ‘gray brick wall 
• ironic example of the ‘simple telephone call’ 
• simile/historical allusion ‘as synchronised as the Normandy invasion’ 
• roommate characterised by his status ‘Korean immigrant’ 
• adjectives ‘immaculate’ and ‘perfect’ 
• premodified noun phrases ‘the new Korean immigrant and the old New 


Orleanean’ paired for contrast 
• extended metaphor of the climber and the faller 
• assonance in ‘arenas of American ambition’ 
• idiomatic image of the arena suggesting competitive sport and 


spectators 
• superlative adjectives ‘richest and most powerful’ 
• premodified abstract noun ‘grim fanaticism’. 
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AO2 
 


Poetry: Candidates need to show understanding of how the theme of time is 
explored in their chosen poems. There should be a clear focus on how 
language, structure and form create meaning. 
 
Text A: Candidates should explore how Michael Lewis’s use of language 
conveys meanings in the extract. 
 
They might choose to analyse and explore: 
• title suggests pressures on time/ demands on time as well as context of 


business and the workplace 
• personal approach with autobiographical details 
• idea of attitudes to time changing over time -  child to adult; Old South 


to new business model 
• specifically American context but global application – US influence in 


business practice 
• attitudes illustrated by examples and explained by imagery – literary 


approach rather than business theory 
• writer’s opinion initially withheld, emerging towards the end of the 


extract; balanced approach – both extremes make sense 
• implied criticism of the attitudes of the successful to time in ‘Less 


comprehensible’  
• more overt disapproval of ‘grim fanaticism’ which sounds both unhappy 


and unhealthy 
• context of business and finance -  the focus is on how people manage 


time, rather than how time passes 
• contemporary debates on work/life balance. 
 


AO3 
 


Poetry: Candidates are expected to discuss a range of contextual ideas 
depending on their choice of poems. Reward contextual observations 
wherever they are used relevantly. There should be a clear focus on the link 
between context and meaning in the poems selected. 
 


AO4 
 


Candidates may choose any two poems which deal with time in some way. 
Possible choices include: Sonnet 73, ‘To Virgins to Make Much of Time’, 
‘Ozymandias’, ‘To Autumn’, ‘Remembrance’ and ‘Leisure.’ 
 
Connections  
Candidates should show awareness of similarities and differences between 
the unseen text and the two poems they have chosen. We anticipate that 
the majority will make connections in terms of content and attitudes. They 
may also compare and contrast the texts in terms of style or context. Well-
informed responses might connect the texts by considering more 
demanding contextual factors such as literary movements or historical 
events, making perceptive links in terms of audience, purpose or genre. 
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2.  With detailed reference to two poems from the Anthology and Text B, compare 
and contrast how the theme of love is presented. [60] 


 
AO1 
  


Candidates should use coherent written expression and organise material 
to address the comparative element of the task. 
 
Poetry: candidates must select two poems which present love. 
When discussing their chosen poems, they should select appropriate 
textual evidence and apply relevant literary and linguistic approaches and 
terminology in their analysis. 
 
Text B: Candidates should apply relevant literary and linguistic approaches 
and terminology in their analysis of the unseen text.  
 
Features  which might be explored in Text B include, but are not limited to: 
• three end-stopped quatrains 
• rhyming couplets; full rhymes  
• insistent rhythm 
• enjambment in l.3-4 and 6-7 
• caesuras in stanzas 2 and 3 
• adverbial phrases of time and place in title and first lines 
• definite determiner in title, signifying importance 
• first person plural, followed by singular pronouns 
• second person ‘you’re’ addressed to self 
• some past tense in first stanza; present tense from l.5 
• simple sentences 
• rhetorical interrogative in l.8 
• fronted contrastive conjunction ‘But’ 
• anaphora/syntactic patterning of stanza openings 
• syndetic pair in l.6 
• parallelism/ monosyllabic compound declarative in l.11 
• specific proper noun 
• evasive noun phrase ‘weather conditions’ 
• humorous noun phrase ‘a black woolly glove’ 
• verb choices ‘try’ ‘trying to think’ ‘tempted to skip’ ‘admit’ 
• informality of ‘high’ 
• pairing of ‘the charm and the drink’ 
• juke-box metaphor 
• possible symbolism of ‘the wind in my hair’ 
• idiomatic personification ‘the boss’ 
• consonance in ‘tempted to skip’ 
• plosives linking ‘best’ and ‘boss.’ 
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AO2 
 


Poetry: Candidates need to show understanding of how love is presented in 
their chosen poems. There should be a clear focus on how language, 
structure and form create meaning. 
 
Text B: Candidates should explore how Cope’s use of language in the 
unseen text explores the theme of love. 
 
They might choose to analyse and explore: 
• her focus on the experience of being in love 
• specific time and place inviting reader to visualise the speaker 
• starts and finishes on the Bridge – captures a particular sequence of 


thought and feelings  
• specific detail of ‘a black woolly glove’ personalises the experience and 


adds to humorous tone 
• presented as a losing battle, moving from denial to acceptance 
• simple rhyme creating inevitability especially at the ends of stanzas 
• ‘the charm and the drink’ evoke ideas of enchantment and intoxication, 


encourage reader to speculate on ‘the lunch’ 
• pivotal point at ‘But’ in l.6 – wisdom of the interior juke-box, recognised 


by speaker 
• juke-box metaphor evokes connection between romance and popular 


music 
• lively dialogue between head and heart, assisted by stresses on ‘fool’ 


and ‘care’ 
• head expresses caution and some cynicism – not a first love 
• presents falling in love as not entirely welcome but irresistible. 
 
 


AO3 
 


Poetry: Candidates are expected to discuss a range of contextual ideas 
depending on their choice of poems. Reward contextual observations 
wherever they are used relevantly. There should be a clear focus on the link 
between context and meaning in the poems selected. 
 


AO4 
 


Candidates may choose any two poems which present love. Possible 
choices include: ‘The Passionate Shepherd to his Love ’, Sonnet 130, ‘A 
Valediction Forbidding Mourning’, ‘To My Dear and Loving Husband’, 
Sonnet 43, ‘Never the Time and the Place’ ‘Remembrance’, ‘A Birthday’, 
‘The Voice’, ‘He Wishes for the Cloths of Heaven.’ 
 
Connections  
Candidates should show awareness of similarities and differences between 
the unseen text and the two poems they have chosen. We anticipate that 
the majority make connections in terms of content and attitudes. They may 
also compare and contrast the texts in terms of style or context. 
Well-informed responses might connect the texts by considering more 
demanding contextual factors such as literary movements or historical 
events, making perceptive links in terms of audience, purpose or genre. 
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Sticky Note

Planning is kept short. It is not assessed, so need not be neat or detailed. Can be done on the question paper, the answer booklet or in the head. 



Sticky Note

Confident introduction with mature vocabulary and purposeful focus on the question. Begins meaningful connections, particularly between the two Donne poems. Strong on context, with key idea of 'Valediction'. Also incorporates 'how' with the overviews of Donne's 



Sticky Note

Comparative organisation







Sticky Note

Makes good use of knowledge of poetic form on Donne. The term 'addressee' is useful here and is part of the link between the Donne poems. The point on triplet rhyme gets to the heart of meanings in 'The Flea'.



Sticky Note

Less assured on the unseen poem with a basic error on the rhyme scheme. Needs to bring in more evidence for the 'love is foolish' idea. But does not spend too long on form, moving on to key imagery.



Sticky Note

Spelling! A remarkably common error.



Oval



Sticky Note

Extends range (AO1, AO2) with reference to 'deixis' from spoken language study, gaining credit for acknowledging the reader (AO3) in the comment on impact.



Sticky Note

Aptly chosen and neatly embedded contextual comment.



Sticky Note

Perceptive and detailed analysis bringing in the central literary technique of the conceit, integrated with well applied knowledge, including sentence mood and word class.







Sticky Note

Extends range on contextual understanding.



Sticky Note

Developed discussion of the opening death image in 'Valediction'. Occasional slips (simile/metaphor) but answers the question in depth.



Sticky Note

Contextualises the imagery discussion and then moves on to connect with Text B through the metaphor link.



Sticky Note

Well-selected comparison from the unprepared poem with sustained and integrated use of a range of apt terminology.







Sticky Note

The question is consistently and fully addressed, drawing together the poets' use of imagery in a comparative overview.



Sticky Note

An interesting and observant link based on content and showing further understanding of 'how'.







Sticky Note

Top band 5 for AO1 and AO2: excellent organisation, grasps numerous opportunities to apply a range of knowledge purposefully. There are errors e.g spelling, and omissions e.g. little attention to phonology,  but this is impressive for an hour's work. Band 5 for AO4: links secure, well-chosen and amply supported. Band 4+ for AO3- very strong on 'The Flea' and Metaphysicals but needs some acknowledgement of the more modern context of Text B.
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Sticky Note

Starts with a clear and sustained reading of the unprepared poem, showing ability to select and focus on the question. Terms such as verb and metaphor are well applied and the exploration of meaning is assisted by fluent expression. with only the occasional slip. 








Sticky Note

Competent AO1 and AO2 again on the first Anthology choice. But there is an obvious omission here where contextual factors could be included. Also the reference to 'his wife's' suggests uncertainty.




Sticky Note

Secure link drawn from analysis so far.



Sticky Note

The poem is not among the most obvious choices for the theme of love but the candidate writes persuasively and selects language and literary techniques which best convey strong admiration. 



Sticky Note

Again, the response lacks contextual perspective.
Band 4 for AO1, AO2 and AO4 but little to reward for AO3.
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Section A: Poetry (open book)


Answer one question in this section.


You must have a clean copy (no annotation) of the WJEC Eduqas AS/A Level English Language 
and Literature Poetry Pre-1914 Anthology. 


Either,


Read Text A below, the opening of an article entitled ‘25-7?’ by financial journalist Michael Lewis, 
published in the American business magazine Forbes in 1998, and then answer the following 
question.


  1.	 With detailed reference to two poems from the Anthology and Text A, compare and 
contrast how the theme of time is presented.


	 In your response, you are required to:


	 •	 apply concepts and methods from integrated linguistic and literary study 
	 •	 analyse how meanings are shaped 
	 •	 demonstrate understanding of the significance and influence of the contexts in which 


texts are produced and received
	 •	 explore connections between your chosen poems, and between those poems and  


Text A.	 [60]


Text A: from the opening of an article ‘25-7’ by Michael Lewis in Forbes magazine


I can still remember when time was too abundant to seem valuable. As a boy in New Orleans, I could 
flush whole months down the drain without concern that I was depleting a scarce resource, that I 
was somehow spending time. Of course, to a child, time is the gray brick wall that stands between 
you and Christmas morning.
But it wasn’t just childhood. Old Southern attitudes, especially when united, as they were in New 
Orleans, with economic impotence, encourage the opposite of urgency. In New Orleans even the 
grown-ups seemed to have all the time in the world. When two New Orleaneans bumped into each 
other on the street, they didn’t exchange pleasantries, they exchanged genealogies. Old New 
Orleaneans could be almost ironic in their timelessness. A simple telephone call, the ostensible 
purpose of which was to find a time to visit, could last an hour, at the end of which both parties would 
apologize for not having more time to talk.
The first inkling I had that time could be something other than infinite was when I saw my college 
roommate, a Korean immigrant, plan his day. His life was as synchronized as the Normandy invasion. 
Every night before he went to bed, he laid a single sheet of white typing paper out on his immaculate 
desk. Using a ruler and a No. 2 pencil, he divided the paper into perfect little rectangles. Each 
rectangle represented 15 minutes of the following day. Into these blocks went everything he would 
do, including three visits to the men’s room. To a Korean immigrant, time was so precious it could 
not be left to chance.
In their attitudes toward time, the new Korean immigrant and the old New Orleanean probably 
describe the two ends of the American spectrum.
The behavior at each end makes sense, in its way. On one end is the quintessential climber, 
spurred on by his fear that he will somehow fail to gain a grip on his society. On the other end is the 
quintessential faller, unaware of the erosion of the toehold his forebears have taken for granted for 
a hundred years.
Less comprehensible is the behavior across the rest of this American spectrum, especially where 
fortunes are essentially secure. In the great arenas of American ambition – Wall Street, Capitol Hill, 
Hollywood, Silicon Valley – you can see the richest and most powerful Americans treating time with 
something akin to the grim fanaticism of the Korean immigrant.
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Or,


Read Text B below, the poem entitled ‘After the Lunch’ by Wendy Cope (b.1945), and then answer 
the following question.


  2.	 With detailed reference to two poems from the Anthology and Text B, compare and 
contrast how the theme of love is presented.


	 In your response, you are required to:


	 •	 apply concepts and methods from integrated linguistic and literary study 
	 •	 analyse how meanings are shaped 


	 •	 demonstrate understanding of the significance and influence of the contexts in which 
texts are produced and received


	 •	 explore connections between your chosen poems, and between those poems and  
Text B.	 [60]


Text B: ‘After the Lunch’ by Wendy Cope


On Waterloo Bridge, where we said our goodbyes,
The weather conditions bring tears to my eyes.
I wipe them away with a black woolly glove,
And try not to notice I’ve fallen in love.


On Waterloo Bridge I am trying to think:
This is nothing. You’re high on the charm and the drink.
But the juke-box inside me is playing a song
That says something different. And when was it wrong?


On Waterloo Bridge with the wind in my hair
I am tempted to skip. You’re a fool. I don’t care.
The head does its best but the heart is the boss –
I admit it before I am halfway across.
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Section B: Prose 


 
Mark allocation 


 
 AO1 AO2 AO3 
 
Part (i) 10 marks 10 marks  


 
 
Part (ii) 10 marks 10 marks 20 marks 


 
 


We expect candidates to select some of the following approaches but they might 
select entirely different approaches. We should be open-minded and reward valid, 
well-supported ideas which may demonstrate independent thinking. Look for and 
reward all valid alternatives. Candidates may choose to discuss stylistic features or 
parts of the novel which do not appear in the mark scheme. 
 
Each question is in two parts. In both part (i) and part (ii), candidates are required to: 
• apply concepts and methods from integrated linguistic and literary study  
• analyse how meanings are shaped 
 
and in part (ii) candidates are also required to: 
• demonstrate understanding of the significance and influence of the contexts in which 


texts are produced and received. 
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Charles Dickens: Great Expectations (Penguin Classics) 
Either, 
 
5. (i) Remind yourself of the extract on page 8 from “She was not a good-


looking woman. . . . “  to page 9  “. . . .without being your mother.” By 
focusing closely on linguistic and literary techniques, analyse how 
Dickens introduces Joe Gargery and Mrs Joe in the extract.              [20] 


 
AO1 
 


Candidates should use accurate coherent expression and apply 
relevant literary and linguistic approaches, using appropriate 
terminology. 
 
Literary and linguistic features that might be explored in the extract 
include but are not limited to: 
• use of colour and texture: Joe – ‘blue’, ‘fair’, ‘whites’, ‘smooth; 


Mrs Joe -  ‘black’, ‘redness’ (echoes the description of the 
marshes at the end of Ch. 1)‘bony’, ‘coarse’ 


• asyndetically listed adjectives for Joe in the pre-modified noun 
phrase ‘a mild. . . dear fellow’ 


• connection between Joe and Pip in the plural compound noun 
‘fellow-sufferers’; the phrase ‘a larger species of child’ 


• Joe’s idiolect e.g. capitalisation of the verb ‘Ram-paged’ 
• symbolism of Joe’s position by the fire 
• protective nature ‘quietly fenced me up’ 
• hard/sharp domestic objects connected with Mrs Joe ‘nutmeg-


grater’, ‘pins and needles’ 
• symbol of the apron as her badge of domestic slavery 
• ‘I often served her as a connubial missile’- domestic violence as 


routine; ‘Tickler . . .worn smooth’ 
• violent dynamic verbs ‘throwing’, ‘stamping’ 
• her aggressive interrogatives and imperatives 
• vocatives: Joe – ‘Pip’ ‘old chap’; Mrs Joe – ‘you young monkey’. 
 


AO2 
 


Candidates should select evidence to discuss how Dickens creates 
vivid comic impressions to characterise the ill-matched pair by using 
description, symbolism, dialogue and action. They should use 
literary and linguistic approaches to show how Dickens’ language 
conveys these impressions. 
 
Look for and reward all valid interpretations. These might include: 
• caricature, especially Mrs Joe; satire on domestic tyranny 
• aptonyms: Joe (Joseph)-biblical allusion; Mrs Joe has no 


forename, identified only by relationship 
• suggestions of different landscapes in the initial descriptions 
• Joe’s physical type- infantile, angelic; Mrs Joe – threatening, 


demonic. Gender stereotype reversal 
• Joe’s steady attempts to shield Pip; their equal status as victims 
• his position in the chimney corner representing warmth and 


security 
• he moves little and does not speak after Mrs Joe arrives – 


passive attitude 
• apron as Mrs Joe’s domestic armour, the impregnable bib 


implying her heart is inaccessible; martyrdom central to her 
caricature 


• Mrs Joe strikes first and asks questions later; violence is her first 
resort 


• dialogue features threats and complaints; insults Joe’s trade and 
his surname. 
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 (ii)   Discuss some of the ways in which Dickens creates and uses contrasts 
to highlight inequality elsewhere in the novel.   [40]  


 
AO1 
 


Reward accurate coherent expression and clear organisation. 
Candidates should select material to show how different contrasts 
are created and their significance in the novel as a whole. They might 
focus on character pairs or contrasting attitudes. It would also be 
valid to take a thematic focus, such as privilege and deprivation.  
 


AO2 
 


Candidates should use literary and linguistic approaches to show 
how contrasts are created and used in the novel as a whole.  
 
They might choose to comment on: 
• strong characterisation, including caricature 
• satire on e.g. attitudes to children, offenders, wealth 
• character pairings for moral messages e.g. Pumblechook’s self-


serving hypocrisy v. Joe’s unconditional love 
•  the presentation of women e.g. Biddy’s quiet domestic 


competence replacing Mrs Joe’s resentful tyranny 
• Pip’s contrasting attitudes to his home, to Joe and Biddy, 


Magwitch and the underclass 
• gentlemanly behaviour (Herbert, Joe) and false gentility (Mrs 


Pocket, Drummle) 
• wealth and privilege wasted (Miss Havisham, Pip in London) and 


hardship endured (Magwitch) 
• supportive parenting (Joe) and oppression or exploitation (Mrs 


Joe, Miss Havisham) 
• social inequality such as the unequal treatment of Magwitch and 


Compeyson when they are tried together. 
 
Look for and reward all valid interpretations. 
 


AO3 
 


Look for and reward all valid and relevant contextual observations. 
The question offers a wide range of choice; expect to see this 
reflected in the range of contextual factors chosen. 
 
Key contextual factors might include: 
• memorable characters well suited to publication of the novel in 


instalments 
• elements of caricature e.g. Pumblechook, Wemmick for comic 


purposes 
• character pairings to satirise human weakness and promote 


Christian virtues e.g. Pumblechook  (pride, avarice) v. Joe 
(faithfulness, patience, humility) 


• range in the presentation of women e.g. domestic harridan and 
blessing to the household 
may reflect Dickens’ own troubled relationships with women  


• Bildungsroman – changes in Pip following his moral and spiritual 
development; also exploring Dickens’ mixed feelings about his 
early experiences 


• Dickens’ awareness of extremes, having experienced poverty and 
material success 


• campaigning/social protest elements in e.g. the presentation of 
the law. 
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Ian McEwan: Atonement (Vintage) 


Either, 
 
7.  (i)   Remind yourself of the extract on page 203 from ‘Guided by their 


snores. . . . .’ to page 205 ‘ . . .beneath thin prison blankets.’ By focusing 
closely on linguistic and literary techniques, analyse how McEwan 
presents Robbie and his memories in the extract.     [20] 


 
AO1 Candidates should use accurate coherent expression and apply 


relevant literary and linguistic approaches, using appropriate 
terminology. 
 
Literary and linguistic features that might be explored in the extract 
include but are not limited to: 
• flashback technique to continue filling gaps in narrative 
• vulnerability of  ‘quick plunges’, ‘giddy’ and ‘pursued’ 
• numerical precison of  ‘six days’, ‘one day’, ‘three and a half 


years’ 
• proper nouns – English setting 
• list of sights and sounds 
• assonant metaphor ‘embrace of the everyday’ 
• language of misdiagnosis ‘inflamed’, ‘morbidly over-sexed’, 


‘correction’ 
• simple sentences e.g. ‘Cecilia wrote every week’ 
• regretful exclamatory ‘All those. . .met to discuss’. 
• syndetic pairs of proper nouns – allusions to literary lovers 
• ending with the minor sentence ‘Turner and Tallis’ 
• juxtaposition of ‘a quiet corner in a library’ and ‘sexual ecstasy’ 
• verbs ‘feeding’ and ‘consumed’. 
 


AO2 Candidates should select evidence to discuss Robbie’s feelings 
shortly after his release and his correspondence with Cecilia. They 
should use literary and linguistic approaches to show how McEwan’s 
language presents these ideas. 
 
Look for and reward all valid interpretations. These might include: 
• Robbie, in his exhaustion, at the mercy of ‘the old themes’ 
• simple pleasures in the sights and sounds of everyday life  
• the context of officialdom and censorship 
• theme of secrecy; irony of the healthy but forbidden relationship 
• contrast between the Robbie known to Cecilia (and the reader) 


and the official version 
• letters as a lifeline 
• their place among ‘those happy or tragic couples’ 
• their bond expressed through what is left unsaid. 
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 (ii)  Examine McEwan's presentation of social status through the role and 
character of Robbie in the novel as a whole.   [40] 


 
AO1 Reward accurate coherent expression and clear organisation. 


Candidates should select material to show how Robbie is presented 
elsewhere in the novel. 
 


AO2 Candidates should use literary and linguistic approaches to show 
how McEwan develops the character of Robbie elsewhere in the 
novel.  
 
They might choose to comment on: 
• first seen through the eyes of Cecilia; fountain scene from her 


perspective 
• background and connection with the Tallis household gradually 


revealed   
• character developed through his room and its contents, such as 


books, papers and photographs 
• realisation of love and his drafted letter to Cecilia 
• academic success and ambitions to study medicine; meditations 


on freedom and the future establish his potential 
• as a lover in the library and full of anticipation as a dinner-guest  
• in Briony’s imagination a real life villain 
• arrest seen from outside 
• imprisonment,  release and service in France recalled 
• Briony’s schoolgirl crush in flashback 
• anger and forebearance - Briony’s visit. 
 
Look for and reward all valid interpretations. 
 


AO3 Look for and reward all valid and relevant contextual observations. 
 
Key contextual factors include: 
• social mobility – humble background, scholarship and Cambridge 
• McEwan specialises in life-changing events such as the night of 


Briony’s mistake 
• source material such as memoirs, letters, eyewitness accounts 


used to re-construct WW2 retreat to Dunkirk 
• fictional character inhabiting real historical events 
• Robbie used to observe and reflect on the human cost of war 
• 20th century intellectual life – references to Freud, Leavis. 
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Section B: Prose (open book)


Answer one question in this section.


You must have a clean copy (no annotation) of the set text which you have studied. Only the 
prescribed edition must be used.


Each question is in two parts. In both part (i) and part (ii), you are required to:


	 •	 apply concepts and methods from integrated linguistic and literary study
	 •	 analyse how meanings are shaped


and in part (ii) you are also required to:


	 •	 demonstrate understanding of the significance and influence of the contexts in which texts are 
produced and received.


Charlotte Brontë: Jane Eyre (Penguin Classics)


Either,


3.	 (i)	 Remind yourself of the extract on page 186 from “When once more alone…” to page 187 
“…disconnected, poor, and plain.” By focusing closely on linguistic and literary techniques, 
analyse how Brontë presents Jane’s thoughts and feelings in this extract. 	 [20]


	 (ii)	 Examine Brontë’s presentation of Jane’s inner struggles as a Victorian female elsewhere 
in the novel.	 [40]


Or,


4.	 (i)	 Remind yourself of the extract on page 512 from “I am no better than the old…” to  
page 513 “…then certainly I delight in sacrifice.” By focusing closely on linguistic and 
literary techniques, analyse how Brontë presents the relationship between Jane and 
Rochester in this extract.	 [20]


	 (ii)	 Discuss Brontë’s presentation of attitudes to marriage elsewhere in the novel.	 [40]
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Charles Dickens: Great Expectations (Penguin Classics)


Either,


5.	 (i)	 Remind yourself of the extract on page 8 from “She was not a good-looking woman…” 
to page 9 “…without being your mother.” By focusing closely on linguistic and literary 
techniques, analyse how Dickens introduces Joe Gargery and Mrs Joe in this extract.


	 [20]


	 (ii)	 Discuss the way Dickens creates and uses contrasts to highlight inequality elsewhere in 
the novel.	 [40]


Or,


6.	 (i)	 Remind yourself of the extract on page 457 from “The whole scene starts out again…” 
to page 458 “…Judgment that knoweth all things and cannot err.” By focusing closely on 
linguistic and literary techniques, analyse how Dickens presents Magwitch’s trial in this 
extract.	 [20]


	 (ii)	 Examine Dickens’ presentation of punishment elsewhere in the novel.	 [40]


Ian McEwan: Atonement (Vintage)


Either,


7.	 (i)	 Remind yourself of the extract on page 203 from “Guided by their snores…” to page 205 
“…beneath thin prison blankets.” By focusing closely on linguistic and literary techniques, 
analyse how McEwan presents Robbie and his memories in this extract.	 [20]


	 (ii)	 Examine McEwan’s presentation of social status through the role and character of Robbie 
elsewhere in the novel.	 [40]


Or,


8.	 (i)	 Remind yourself of the extract on page 280 from “In the drawer…” to page 281 “…who 
came to the door.” By focusing closely on linguistic and literary techniques, analyse how 
McEwan presents Briony and her writing in this extract.	 [20]


	 (ii)	 Discuss how McEwan presents the importance of storytelling elsewhere in the novel.
	 [40]
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Kazuo Ishiguro: The Remains of the Day (Faber)


Either,


9.	 (i)	 Remind yourself of the extract on page 67 from “I had rarely had reason…” to page 69 
“…Well, Father, good morning.” By focusing closely on linguistic and literary techniques, 
analyse how Ishiguro presents Stevens’ father in this extract. 	 [20]


	 (ii)	 Discuss Ishiguro's presentation of the conflict between love and duty in the relationship 
between Stevens and his father elsewhere in the novel.	 [40]


Or,


10.	 (i)	 Remind yourself of the extract on page 254 from “He was a cheerful fellow…” to page 256 
“…what dignity is there in that?” By focusing closely on linguistic and literary techniques, 
analyse how Ishiguro uses the encounter with the stranger on Weymouth pier to explore 
Stevens’ thoughts and feelings at the end of his journey in this extract.	 [20]


	 (ii)	 Examine the ways in which Ishiguro makes use of place and setting elsewhere in the 
novel.	 [40]


Alice Walker: The Color Purple (W & N)


Either,


11.	 (i)	 Remind yourself of the extract on page 30 from “Harpo bring her over…” to page 32 
“…heading off to catch up.” By focusing closely on linguistic and literary techniques, 
analyse how Walker presents the characters and the situation in this extract.	 [20]


	 (ii)	 Examine Walker’s presentation of inequality through the role and character of Sofia 
elsewhere in the novel. 	 [40]


Or,


12.	 (i)	 Remind yourself of the extract on page 176 from “Here’s the thing, say Shug…” to  
page 177 “…Not the little wildflowers. Nothing.” By focusing closely on linguistic and 
literary techniques, analyse how Walker presents Shug’s beliefs and Celie’s reactions in 
this extract.	 [20]


	 (ii)	 Discuss the presentation of attitudes towards religion elsewhere in the novel.	 [40]


END OF PAPER
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